ET9C1-10 Assessment in TESOL

22/23

Department

Applied Linguistics
Level

Taught Postgraduate Level
Module leader

Jason Anderson
Credit value

10
Module duration

8 weeks
Assessment

100% coursework
Study location

Description

Introductory description

Assessment in TESOL serves a pedagogic function in that it informs the teaching and learning
process, and a classification function in the area of proficiency testing and for normative and
comparative purposes. As a mechanism for data collection it is also one of the components of
research into language teaching and learning. This option aims to foster a critical understanding of
language assessment as it applies to a variety of language learning situations.

Module web page

Module aims

This option aims to introduce students to the fundamental principles of assessment. It is designed
both for more experienced practitioners and those who are new to the field of assessment.

In particular, the module aims to:

« introduce students to the fundamental principles of language proficiency testing;

* raise increased awareness of a broad range of assessment options, including portfolio
assessment and self-assessment;

* equip students with the necessary skills to be able to evaluate language assessments and to
gauge their appropriateness for use within their own context/setting;

» help students to understand the complex nature of assessment, and the influential role that



assessment plays in education and wider society, through a consideration of the concept of

washback and test impact;
familiarise students with the culture and discourse of language assessment, including

commonly used terminology and metalanguage.

Outline syllabus

This is an indicative module outline only to give an indication of the sort of topics that may be
covered. Actual sessions held may differ.

Week-by-week programme:
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. Key questions in assessment (incl. definitions)

. How to assess (overview of means)

. What to assess (overview of constructs)

. Analysing assessment activities (key examples)
. Classroom-based assessment

. Standardised assessment

. Assessing a module on assessment

. Assessment case study

Learning outcomes

By the end of the module, students should be able to:

Demonstrate a sound understanding of the fundamental principles of assessment, including
an awareness of the metalanguage and terminology used;

Critically evaluate the assessment procedures and practice they encounter in their own
research/teaching context, the better to make an appropriate and judicious selection of
assessment instruments, and to draw up suitable recommendations for development and
change;

Contribute more confidently to assessment design and development projects, so as to
promote improved assessment outcomes for their students;

Understand the conceptual discourse of assessment at a wider societal level,

Operate in an ethical and principled way in the world of testing by taking into account the
competing needs of a range of stakeholders in the assessment process, and in particular,
the test-takers themselves.
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Research element

Interdisciplinary

International

The module has an international focus in that it fosters a critical understanding of the construction,
development and implementation of large scale, global language assessment. Students following
the module will be better able to subsequently engage in assessment development and in their
own local/global contexts.

Subject specific skills

» demonstrate a sound understanding of the fundamental principles of assessment, including
an awareness of the metalanguage and terminology used

» understand how assessment involves a range of stakeholders and relates to wider society

« critically evaluate the assessment procedures and practice they encounter in their own
educational context

» contribute more confidently to assessment design and development projects, so as to
promote improved assessment outcomes for their students

» operate in an ethical and principled way in the world of testing by taking into account the
competing needs of a range of stakeholders in the assessment process, and in particular,
the test-takers themselves



Transferable skills

» Participate constructively in group discussions

 Structure and communicate ideas effectively in writing

* Plan and manage time and workload to meet deadlines

» Synthesize information from a range of sources

» Use assessment data appropriately, in the light of relevant theories and concepts

» Reflect critically on personal experience and professional practice and relate to relevant

theory
Study
Study time
Type Required
Lectures 8 sessions of 1 hour (8%)
Seminars 8 sessions of 1 hour (8%)
Private study 84 hours (84%)
Total 100 hours

Private study description

Guided independent study and reading for assignment, equivalent to around 80 hours

Other activity description

Costs

No further costs have been identified for this module.

Assessment

You must pass all assessment components to pass the module.

Assessment group Al

Weighting Study time
2000 word written assignment 100%

Feedback on assessment



Students will receive written feedback on their assignment via a combination of the Centre¢s
standard feedback sheets (which conform to Faculty criteria), and electronic annotation of the
student¢ s assignment (submitted via Tabula). Additional feedback may be provided (where
required) through personal meetings with module tutors.

Availability

Courses
This module is Optional for:

* Year 1 of TIMA-L981 Postgraduate Social Science Research
» TETS-X9PR Postgraduate Taught TESOL
o Year 1 of X9PR TESOL
> Year 1 of X9PR TESOL
» TETS-X9PS Postgraduate Taught TESOL (Part-time - 2 years)
o Year 1 of X9PS TESOL (Part-time - 2 years)
> Year 2 of X9PS TESOL (Part-time - 2 years)



