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Description

Introductory description

This module explores the psycho/social potential and function of children’s literature in the
developing life of the child. It will encourage you to interrogate the theoretical premises, concepts
and debates appropriate, and appropriated to, the psycho/social function of children’s literature in
childhood. You will gain knowledge and understanding of the child’s processes of psycho/social
and cognitive engagement with literary texts, and develop a comprehensive knowledge of a range
of key picture books and children’s novel as well as fiction produced for young adults.

Module web page

Module aims

This module will contribute the following aims to the wider aims of the degree course

To explore and identify, through the study of key texts texts, the psycho/social potential and
function of children’s literature in the developing life of the child.

To interrogate the theoretical premises, concepts and debates appropriate, and appropriated to,
the psycho/social function of children's literature in childhood.

To have a knowledge and understanding of the child's processes of psycho/social and cognitive
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engagement with literary texts.

To have a comprehensive knowledge of a range of picture books and children's novels
appropriate to the module's purposes and focus.

To develop research, analysis and ICT skills congnisant with the wider degree and appropriate to
the discipline and learning outcomes.

Outline syllabus

This is an indicative module outline only to give an indication of the sort of topics that may be
covered. Actual sessions held may differ.

This module will explore models, concepts and themes relating to the role children's literature
plays in children's psycho/social development. It will consider children's literature produced for
children and young people of all ages, with opportunities built into the module for students to
consider picture books produced for very young children as well as fiction produced for young
adults.

Th emodule is divided into five themes:

-“The meaning and importance of fairy tales”

-“TheThrill of the Frightening”

-“The Real Fictions of the unspeakable”

-“Social Issues and identity”

-“Changing Families”

In conjunction with considering theoretical perspectives on these areas, students will be
encouraged to read children's books associated with these topics and to create presentations
which highlight the psycho/social dimensions of particular texts. Alongisde this students will be
required to research and identify areas of dispute and debate regarding what constitutes ‘credible’
children's literature within these genres and subject areas. Specifically, this will involve
thefollowingteachingandlearningexperiences:

"The Meaning and Importance of FairyTales" Students will explore the concept of the 'Ur
narrative'and in particular Bruno Bettleheim's (1976) suggestion that fairy tales are the first
psycho/social narratives that children are exposed to. The significance of children learning to order
experience will be debated, alongside consideration of the traditional fairy tale structure and
format. Students will be encouraged to consider contemporary disputes and debates, drawn from
fields such as feminism, postmodernism and post-
colonialism,thatexplorehowfairytalesarepackagedandmarketedtochildrenatthisstage ofthe21st
century. StudentswillbedirectedtoarangeofcontrastinganthologiesofFairyTales.

"TheThrill of the Frightening" Students will consider contrasting theoretical interpretations of the
psycho/social benefits of children emotionally and imaginatively encountering elements of fear and
the uncanny as a result of their literary choices. Different psychological theories on the
significance of children and young adult readers exploring factors such as existing fears, auto-
erotic fantasy, loss and unresolved psychological tension through engaging with literature will be
explored. Here, students will debate the key questions: 'Why do some children enjoy stories about
ghouls and ghosts?' and 'Why is the horror genres so popular with many young adolescents?'
Students will be directed to a list of books, for varying ages, that explore scary themes.
"The'Real'Fictions of the Unspeakable" During these weeks students will consider examples of
literture that explore real-life scenarios. This will include texts that are set during the Holocaust,
Nazi Germany and more recent wars and conflicts. Students will explore what ethical questions



texts set in these contexts encounter, in particular attention will be given to debating the question
of whether it is ever acceptable to create a story set in a real-life setting that in reality would have
been extremely unlikely to have had had the ending the author has suggested. Students will be
asked to consider whether the texts they have chosen to read relating to this genre are
empowering for children or whether they push the limits of childhood and children’s fiction in to
uncomfortable or unethical territories.

"Sociallssuesandldentities” During these sessions students will consider examples of children’'s
literature that fall into the genre of 'social realism'. This will include considering the ongoing
popularity of books such as those written by Jacqueline Wilson and David Walliams that explore
issues relating to culture, gender, self-identity, vulnerability, social exclusion and themes
connected to the break-down of thefamily,childneglectandabuse.

"ChangingFamilies" These sessions will give students an opportunity to look at the changing
nature of literature in relation to childhood over time. Starting with a review of some of the moral
tales from the Victorian era through to the present day. The module will end with a look at how
contemporary children's literature is depicting the modern family and the place of the child and
childhood withinit

Learning outcomes

By the end of the module, students should be able to:

» Demonstrate knowledge and critical understanding of a range of contrasting literary genres,
literary structures and formats associated with children’s literature.

» Apply underlying concepts and principles commonly associated with Children’s Literature,
and reflect on how key concepts and principles can be applied within educational and
professional contexts.

» Develop understanding of a range of literary methods, analytic approaches and theoretical
frameworks commonly applied to critically evaluate and deconstruct literary texts designed to
engage children and young adults

» Develop an awareness of the limits of their knowledge of children’s literature and through
this identify areas of enquiry to achieve a fuller level of comprehension of the discipline.
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Subject specific skills

* the underlying values, theories and concepts relevant to education

« the diversity of learners and the complexities of the education process

 constructively critique theories, practice and research in the area of education.

* reflect upon a range of psychological, sociological, health, historical and philosophical
perspectives and consider how these underpin different understandings of babies and young
children and childhood

» apply multiple perspectives to early childhood issues, recognising that early childhood
studies involves a range of research methods, theories, evidence and applications

* integrate ideas and findings across the multiple perspectives in early childhood studies and
recognise distinctive early childhood studies approaches to relevant issues

» evaluate competing positions in relation to the construction of babies and young children and
childhood by different subjects, societal agents and time, place and culture

 constructively critique theories, practice and research in the area of child development

* critically explore, examine and evaluate the significance of the cultural, historical and

contemporary features of various policies, institutions and agencies in regard to babies,

young children and childhood
o - demonstrate a critical understanding of the interrelationships between political,
economic, cultural and ideological contexts in the lives of children and their
families and communities
recognise and challenge inequalities in society, and embrace an anti-bias approach

Transferable skills

» Active listening

* Analysis and decision making

» Application of numeracy
 Attitudes and aptitudes for work
» Character/personality

» Cognitive flexibility

 Common sense

» Communication skills

» Complex problem solving
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» Confidence

» Coordinating with others

» Creativity

* Critical thinking

« Emotional intelligence

* Initiative and also follow instructions
* Intellectual ability

* International cultural awareness
* Interpersonal and communication
» Judgement and decision making
» Knowledge of chosen job/career
* Literacy

* Management of learning

. > Motivation, tenacity, commitment
» Negotiation

» Passion

» Personal development skills

» Persuading/influencing

» Planning and organisational skills
* Reasoning

» Self-management/resilience

» Team working

Study

Study time

Type Required

Lectures 10 sessions of 1 hour (7%)
Seminars 10 sessions of 2 hours (13%)
Private study 120 hours (80%)

Total 150 hours

Private study description

Independent study hours include background reading, completing reading/other tasks in
preparation for timetabled teaching sessions, undertaking research using the library resources,
follow-up reading work, working on individual and group projects, the completion of formative and
summative assignments, revision.

Costs

No further costs have been identified for this module.



Assessment

You must pass all assessment components to pass the module.

Assessment group A

Weighting Study time
Assessed Essay 100% 30 hours
A 3,000-word essay.

Feedback on assessment

Written feedback on assignments. Tutorials.

Availability

Courses
This module is Core optional for:

* Year 2 of UPSA-C804 Undergraduate Psychology with Education Studies
This module is Optional for:

* Year 2 of UEQA-X35B Undergraduate Education Studies



