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Description

Introductory description

This module investigates what it might mean to “teach philosophically”, both in terms of 
established curriculum concepts and new initiatives. You will critically analyse contemporary 
approaches to using philosophy in schools and consider alternatives, as well as exploring the 
ways in which a philosophical approach to teaching generally might be practically implemented. 
You will also examine how an understanding of the philosophical assumptions behind school 
curriculum can assist in teaching subjects, both independently and in interdisciplinary contexts, as 
well as how it could enhance pupil learning.

Module web page

Module aims

To investigate what it might mean to “teach philosophically”, both in term of established 
curriculum concepts and new initiatives.

1. 

To critically analyse contemporary approaches to using “philosophy in schools” and 
considering alternatives.

2. 

To explore the ways in which a philosophical approach to teaching generally might be 
practically implemented.

3. 

To examine how an understanding of the philosophical assumptions behind school 
curriculum can assist in teaching subjects, both independently and in interdisciplinary 

4. 
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contexts.
To examine how an understanding of the philosophical assumptions behind school 
curriculum can assist and enhance pupil learning.

5. 

Outline syllabus

This is an indicative module outline only to give an indication of the sort of topics that may be 
covered. Actual sessions held may differ.

This interdisciplinary module explores the connections between philosophy and education. Taking 
as its educational context the contemporary concern to develop ‘thinking skills’ in post-16 
education, it will critically engage with the nature of philosophical thinking both in terms of what 
this can be said to involve, and what a consideration of the procedures and methods of 
philosophical thought might bring to education. It will encourage students to become familiar and 
critically engage with the ways philosophy is currently being used as tool of educational 
innovation, as well as considering future possibilities for the use of philosophy in education 
(particularly in a post-16 context).

For education students, the module will provide the opportunity to explore in critical 
depth some key areas of contemporary educational innovation (including ‘philosophy in 
schools’, programmes for teaching ‘thinking skills’ and ‘critical thinking’). For philosophy 
students, the module will provide the opportunity to bring philosophical concepts to bear 
on practical and applied issues. Education will thus act as a case study for an examination 
of the broader role of philosophy in public life. The course will include the opportunity to 
apply the knowledge gained in the lectures and seminars in concrete school settings, 
hence providing the opportunity for both education and philosophy students to acquire 
practical pedagogical skills.

Lectures and seminars will cover areas such as:

Critical consideration of the ways philosophy is currently being utilized in 
education, particularly the post-16 context. Why this has happened and what 
justifications are being used? Exploration of educational policy and case studies 
drawn from the field of education.

•

Critically investigating the concept of “thinking philosophically”; the way this is 
represented in educational literature and in philosophical literature. Considering 
the educational possibilities this might open.

•

Linked to the above, critically considering what “philosophical thinking” involves 
and debating topics such as: 
o The role of experience in philosophical arguments 
o The role of the affects in philosophical arguments 
o The role of imagination in philosophical arguments 
o The role and inter-relations between reasons and passions.

•

Critically investigating the concept of “teaching philosophically”•
Linked to the above, investigating and critically discussing different pedagogic models (e.g. 
dialogue, conversation models) and the educational value of such approaches. · 
Considering, from a broader perspective, the role of academic disciplines in public life. 
Within the module, students will have the opportunity to devise and lead an activity for sixth 

•



form students designed to facilitate “philosophical thinking”. Through this, students will have 
the opportunity to apply their theoretical knowledge in a practical setting.

Learning outcomes

By the end of the module, students should be able to:

To demonstrate a systematic, coherent and detailed knowledge and understanding of 
established and state-of-the-art arguments for using philosophy as a tool of educational 
innovation in post-16 education and beyond

•

To demonstrate a systematic, coherent and detailed knowledge of the ways in which 
philosophy is being used in education.

•

To show initiative in applying theoretical and conceptual arguments to educational practice, 
that takes into account complex and unpredictable educational contexts.

•

To critically evaluate different ways philosophical thinking might be defined, and relevant 
debates in metaphilosophy to identify a range of solutions to debates.

•

To apply the methods and techniques to review and consolidate literature, to extend 
arguments, and to create and examples and illustrations.

•

To show initiative in applying a practical dimension to conceptual thought, that takes into 
account complex and unpredictable educational contexts.

•
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Interdisciplinary

This module draws heavily on the discipline of philosophy

Subject specific skills

Students should demonstrate a critical understanding of -

the underlying values, theories and concepts relevant to education•
the diversity of learners and the complexities of the education process•
the complexity of the interaction between learning and local and global contexts, and the 
extent to which participants (including learners and teachers) can influence the learning 
process

•

the societal and organisational structures and purposes of educational systems, and the 
possible implications for learners and the learning process

•

theories, practice and research in the area of education•

Transferable skills

Active listening•
Cognitive flexibility•
Communication skills•
Complex problem solving•
Coordinating with others•
Creativity•
Critical thinking•
Interpersonal and communication•
Personal development skills•
Persuading/influencing•
Reasoning•
Team working•

Study
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Study time

Type Required Optional

Lectures 9 sessions of 1 hour (6%)

Seminars 9 sessions of 2 hours (12%)

Tutorials (0%) 1 session of 15 minutes

Practical classes 1 session of 3 hours (2%)

Private study 120 hours (80%)

Total 150 hours

Private study description

Independent study hours include background reading, completing reading/other tasks in 
preparation for timetabled teaching sessions, undertaking research using the library resources, 
follow-up reading work, working on individual and group projects, the completion of formative and 
summative assignments, revision.

Costs

No further costs have been identified for this module.

Assessment

You do not need to pass all assessment components to pass the module.

Assessment group A1

Weighting Study time

Reflective Assignment 15%

A 1,000-word reflective assignment.

Assessed Essay 85%

A 2,000-word essay.

Feedback on assessment

Tutorials \r\nPeer feedback on reflective pieces and whole group feedback during seminar 
\r\nWritten feedback on all assessed pieces

Availability



Anti-requisite modules

If you take this module, you cannot also take:

EQ208-15 Philosophy in Education•

Courses

This module is Optional for:

Year 2 of UMAA-GV19 Undergraduate Mathematics and Philosophy with Specialism in Logic 
and Foundations

•

UPHA-V700 Undergraduate Philosophy
Year 2 of V700 Philosophy○

Year 2 of V700 Philosophy○

Year 3 of V700 Philosophy○

Year 3 of V700 Philosophy○

•

Year 4 of UPHA-V701 Undergraduate Philosophy (wiith Intercalated year)•
Year 4 of UPHA-V702 Undergraduate Philosophy (with Work Placement)•

This module is Option list A for:

UPHA-VL78 BA in Philosophy with Psychology
Year 2 of VL78 Philosophy with Psychology○

Year 3 of VL78 Philosophy with Psychology○

•

Year 4 of UPHA-VL79 BA in Philosophy with Psychology (with Intercalated year)•
UMAA-GV17 Undergraduate Mathematics and Philosophy

Year 3 of GV17 Mathematics and Philosophy○

Year 3 of GV17 Mathematics and Philosophy○

Year 3 of GV17 Mathematics and Philosophy○

•

UMAA-GV19 Undergraduate Mathematics and Philosophy with Specialism in Logic and 
Foundations

Year 3 of GV19 Mathematics and Philosophy with Specialism in Logic and Foundations○

Year 4 of GV19 Mathematics and Philosophy with Specialism in Logic and Foundations○

•

This module is Option list B for:

UMAA-GV17 Undergraduate Mathematics and Philosophy
Year 2 of GV17 Mathematics and Philosophy○

Year 2 of GV17 Mathematics and Philosophy○

Year 2 of GV17 Mathematics and Philosophy○

•

UPHA-VQ72 Undergraduate Philosophy and Literature
Year 2 of VQ72 Philosophy and Literature○

Year 3 of VQ72 Philosophy and Literature○

•

Year 4 of UPHA-VQ73 Undergraduate Philosophy and Literature with Intercalated Year•


